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¥z
Bu arakter ma kapsaménda; °nl i sans progr aml
yakl akémlarénén bel i rcliennsnmeyseit ,v ey afka,r ksl én édfe,] ibk®
genel not ortal amaségl énrme soil danamai Alddediagknn Eski tnéi rn.
go°re y¢é¢regtelen bu araktér ma, kull anélan veri
yanétl ar veren 256, Yjerend eirdeinl ee Mglidenin- e kil leex t i
topl annad amadca ve CQraraanf éhad®N1)T¢r k-edye uyar |l q
yakl akémé °I| -eji ve yazarl ar taraféndan gel
Verilerin -°%s¢mbenmmséehde stati st i k-tesd,r , il i kK
ilixkdismnekl eml er i -in tek fakt°rullg awnmaEr ynerkg éa
¥ rencilerin ders -aléekma yakl akémé °|-ejind
yakl akéma, 113 ©°Jrencinin ise y¢zeysel y ak
Bulgul ajrr @€nci |l erin derménal asmgeyaek| grembdageéeyin
ve ©°Jrenim g°rdgc¢dkeljeirkimeldd [ § mé AgfP eelgalarmekt edi r
°Jrielnerin ders -aléedmai gakkawgm@&yskt ejyiakil mké
al dékl ar & apkuaadnelnairk ibleekar él ar é aorl adsug nudnau  adnal ar

g°stermektedir

Anahtar kelimeler:° J r enme yakl akémé, derin yaklakém, vy

Approaches to the Study of Studentsan Investigation
of Different Variables

ABSTRACT

In this present study is aimed that determination of study approach of the students whose
take associate degree programs, and relationship within different parameters such as
gender, age, class, department and average of academic score are invastigated. This
executed investigation which according to scanning model is generated with datas which
are obtained by 256 students who give appropriate answers to questions in the data
collection tools. In the data collection, study process questionnaire adapted to Turkish by
Orhan Yilmaz (2011) and personal information form developed by the authors have been
used. In the analyses of data; descriptive statistics, t-test for independent samples , One-
Way ANOVA for independent samples and simple correlation were used. The scores
which taken by the students from study process questionnaire have been shown as 143
students to deep approach, 113 students to surface approach have. Results of students
studying approach have been shown not changing according to gender, age, class, and
their studying department. Moreover, results have showed that there is a significant
correlation between the scores which taken by the students from study process
questionnaire with academic achievements.
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kendi °Jretiminin etkinlifini izl emek v
yardémcé ol ma, et kisiz str aribeliileméier den do
°J renme deneyi mi vV e -éktéelaréne gzl el
belirtilmiktir.

Kember, Charlesworth, Davies, McKay ve Stott (1997) °] rencilerin; bir konuya

il gi duy majlremé | gal erai n® gel ecek fiek i i kK I
i nanmal ar é jdemmenkindajn®-aba sarf etti kl
d¢zeyde il gi duyukwalb|l anmmsdavdayomaidkeee kdn
ol arjal nme weé k-laalréé n & (bAeklti:r t¢muihkal dearrd ivre di J e
Zhang (2000) t ar af éndan yapeél an -al @ékmada da
°Jrencilerin akademi k bakarél aré, yetene
incelenmiktir. Araxkxtérma sonucunda el de
yakl akéml ar &n éenb;e vyeaykn,| eaiimsiny eetf ivd m dg¢z e
belirtilmixktir.

Al anyazén tarandéjénda, yéksek®jreti md
yakl akéeml ar e n émiggsbkemberrvé eeongn@801) it che af éndan
geliktirilen ve ©°Jrencilerin °jJrenme ya
sénéflandérél maséna ol anak sajlayan °1 - ¢
Biggs ve differdfeégndan20del)i ktirilen bu ©]
-al ékmada kullanél mék ol up, orijinald@i }
uyar | anméxkt ér . il kemi zdeki alanyazeéen tar
araktérmacél ar taraféndan, dej i ki k i S

gor ¢l mektedi rBat@rveSenpRIIAt ac&kfEememame ©
yakl akeml ar & ndle+r ejvie >Blexmd ufkée n(d2adnl 0-) al € K me
anketi olarak, Y& | maz v e Qrahraanf e(d2e@rIsl )i-sad é k ma y ak|l
(DeYO)l -eJi ol ar ak i simlendiriAlkaf,&élda T¢r |
alanyamans ét soamluzwaldph klae @ da -Dbalhasklenalearen
uyarl anank uwlll-aenkélleldraijng e r avéerkmbhmi ktir.

kahin Taktk@&maf(&mdla2n yapél an -al ékmada, <
°Jrenme yaklakémlarénén yordayécésé ol ar
Bu araktérmada °jJrencilerin °Biggsevee me yakl
di J eIt ar af eéndan ¥geleiek tBerkiolletnk rde2 ®nda n

T¢rk-edye uyar laakatikul -l aln@d nmmaé ke @re ciAr akt ér
kéz ve erkek °jJjretmen adaylarénén benzeil
raj men, kez ©°Jretmen adayl ar éinkiedan epi st e
daha geli kmik oldujuna dikkati -ekmekted
¥zger ve Tosauaf@rdd”) yapélan -al ékmada;
Teknolojileri Ej i ti mi Bl ¢m¢g ©°Jrencileri
ettikleri ve bu tercihlerini etkil eyen

¢tal ékma kapsaménda bunda,emi@Bi lagmas-aydao] rwe
Teknolojileri Ej i ti mi BO1l ¢ mg °Jret men

cinsiyet, yak, wesZunrefoldgraryil ded i kKkreanl er
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g°estermekte midir?0 sorusuna da cevap

yakl akéml ar én é¥ nhbdeelB e eelmelkt airzadfi@ndan Te¢r k-
uyarlanan -al ékma s¢reci anketi kull aneél
°zelliklerini belirlemek i-in de, aracxt
bil gi formu geliktiril minkKktbhiul.guArmakt €rjmae
adayl arénén ajéerl ekl é ol ar ak derin °Jr
gostermi ktir. Ayr éca; °Jretmen adayl ar én
mezun olunan |lise t¢gregne gPre defjiktifi,
yakl akémé ¢zerinde farka sebep ol madej e
¢tuhadar, G¢ndegztaeaffangeni yagpelhLad8n -al exkn
¥ retikmoToj il eri Ejiti mi Bl ¢m¢g °Jrencil
incelemek ve ders -al éxemberwlaikk azxlegneane&ni b
ortaya koymak ama-Ilanméxkteér. ¢tal exma ka
yakl akeml ar eme&rel maki rvlee nterghiaani e(n21@hl )T ¢r k -
uyarl anan ders -al ékma yakl akémeée ©°1| -efJi
ul akélan bulgulara g°re; yézeyselk ders -
bir fark g°stermektedir ve °Jrencilerin
der s -al ekma yakl akéeme araseéenda anl aml
°Jrencilerin derin der s -geeemhbhi kyakl get
arasénda peozdrttid dfmaywede bir ilikki ol duj

Altun (2013)t ar af endan vyieepé?pnet méekamadadwnl ar éneéer
n e |

yakl akémlar éneéen, me z u ol dukl ar e sniv
gerd¢kl eri al ana ve cinsiyetlerine gere
Sonu-1ar, °7 r @temesn -ad &klmar éynaékn ak éml ar én

isniversite, °fTrenim ge°rd¢gkl eri al an ve c
¢al ek ma kapsaménda °J ret men adayl ar éne
belirlemesinde, Y&l maz v e Qrahraanf enad@®@hl)T¢r k-ebdye u
-al ekma yakl akéeme ° ] -Yegjlima kK ulvlean®t mamrt &r
tarafendan °1l -ek wuyarlama s¢recinde yapeée
Biggsvedi ] e@001¢tr &ar af Eéndan geliktirilen °zg¢n
boyut il e paralel bir ya bul unamameéxkt
i ki ana boyutu olan deri yakl akém ve
°rt mAdt 2 yapélan -al éekmada
boy in motivasyon, derin strateji,
io-i Imé t ér . Bu nedenle -al é&kmanén
vV e e Igilai,arlanlélnzérméloamal\llékile'ri)pi
- al peéel mal edér .

]
S D

B).t araf éndan

—
—~

— X

U
d
p €

DX S5 C

(
a
u
a

QJ—CDICD

3 so<
—_ —

K
[0} i
K a

y

reda ayreénteéeleée olarak sunul an al anya
mi zde yapeél an ,-°dlréektrmaelnar d daydaahrag nén
akemlar e ¢ z(eAlitnudne, d2uOnaud;mu&o e dar 20
mTogsen, 2012, k .aAncakn® zTeal kl ki €knl, e 2sO0aln2a)y i n i
uju ara eleman i htiyacéné karkeél amak
n mesl|l ek y¢ksekokul tlearemdam yyetrieke re

- o o

<o K< <

DS N®—C

<@ X~ X
oo

(¢}



Ahi Evran Unv. Kirsehir Egitim Fakiiltesi Dergisi (KEFAD), Cilt 15, Say 1, Nisan 2014 337

niteliklerle sahip olabil meleri:i i -
|l de yararl abil mel eri gerekmektedir.

ve y¢zeysel yakl akémlardan hangi s
| ° 7 r etliuk tourrtual mhaasréénnaé nk aot k éda bul un
nme yaklakéména sahip °jJrencilerin,
|l ar én at él maséna i mk ©n sajBuayacafj é
| domadraak kapmaméhmlai sans pPrfaoagemamll erréd md al
Kma yaklakémlarénén belirl enmesi vV e
; makadereik g e n e | not) oirlteal amaiacélenmesi K Ki si ni
-l aBmégtedarl a maa K a keeorhlacacegapa maleme Kkt €r
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Y¥NTEM

Araktérmanén Model ve Cal ékma Grubu
Tarama model i ne agamxg?2elg-2n@l4 cL8gmeebmmm yEé
Bahar doARIMI Edean | niversitesi Mucur Me
kayetl e 12 Ar @Kinmae n kiap s a mé nwra toplamal | aneéel a
ara- | ara&n sorul ara laryguenk @ Kiéhleldegdilepan ét
verileri | e ger-eklexktirilmiktir.
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Ver i To
Ar akt e
tarafe
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pl ama Ara-1ar é
ma kapsaménda Yeémialzerven Q@rotpdman
dan T¢rk-eodye uyarl anan der s - al
dan geliktirilenYélimaz eve bOrllgan f(o
dan yapél Biggs veadli § kenf200€ertnia r aanfiaécnéd;a n
[ °jJrencilerine y°nel ik gel i kKt
i Teéer k-e for munun; di |l sel € K (
irliJinin incelenmesidir. ¥I|-ekte
é e de i ki boyut bul unmal
€ ayré olmak ¢zere motivasyo
|l erin cevaplanmasénda ise bexkl:i
ir madde i Fiinnasfiberge-er|li dej il
m i-in bazé zamanl ar ge-erli (2)
m i-in séklékla ge-erli (4)0 ve fnbe
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her Zzaman ge-erli (5)0 Aseakeaekmbhdaki sge
-al ékmasé kapsaménda i |k ol ar ak ol - ej |
uygul anmasé sonucunda ortaya nasél bir
a-émlayéecée fakt?or anali zi yapél méktér .

Té¢rknejrerden el de edilen verilerl e uyun
ise dojrulayéceée fakt°r analizi ger-ekl ex
gore; derin motivasyon, derin strateji,
alt boyatlajénén°wmag®ren °zg¢n yapeéya Tgt
Ancak T¢rk-e °1-ejin bireylerin derin v
beni msedi kl eri ni ge-er i bir Biggskvd | de ©° 1 -
dijerlefPil -éRi0O®M1lyradece derin ve y¢gzeysel
kull anél abilecefjini belirtmiktir. Ar akt
a-éséndan byumduwa-dbhar; Tée¢rk °jJrencilerdi
ama-|l arén (motivasyon) ve T¢grk °jJrencile
farkl el ejéndan kaynakl|l adéj éneé dé¢kendgkl
formunun °I - medeki ik-airraretké&$ad] étneés tt eystnte
yararl anél mex vV e el de edil en sonu-1ar
tutarl él é@éjén kabul edilebilir d¢zeyde o
tutarl él é@éjéné belirlemek i-irnélsé&sampleanan
yaklakem i-in .79 ve y¢zeysel yakl akem i
g°re daha y¢ksektir ve ge¢venilirlik a-@
Ger-eklextirilen i kKl eml er sonucunda ul
formunukni yerT¢grkokul | ar @énda yéksek®ojretim
yakl akémlaréné belirlemek ¢zere kullanel
ve g¢venilir bir ©°]1-me aracé ol dujunu g°
Bu arakter ma s onuc thasadlaa nea nd eC reodni bl aecnh vle rg ¢
kat shgjesi| ederin ydkleawegmeysieh67y@iak| akém
Bu de,j ¥el maz Orhane(2011) t ar af éndan yapél an

-al ékmaséndaki d e J%ezrgl ¢enr d°eln- ed ¢ek ¢0k® roel sdaa hdas
géevenilirli k a-éséendan da kabul edil ebil
Verilerin ¢°z¢i;mlenmesi

Ar akt er ma Ikezdlen sermé& 8PESa(The Statistical Package for The

Soci al Sciences) paket progegaméi gat eahe
0.95 g¢ven d¢gzeyinde (p = 0.05) test e
edil en veriler parametrik test varsay
0z¢mlenmesinde parametri k testlerden yar
ama- i-in kullanélan testler akajéda a-é&
¥ rencdelresri-nal ékma yakl akéml aistatistikiern bel i r
kull an&] merntéteripaklleasémal € kmaj i nin der
yakl akém boyutl ar éncdiannsi gled &k |vaer és épnuéafn | &
anlamlé bir farkl él ek g°stlarkikp sg s t°ernmed
|_

ttne st i ku¥jareetimeetemkdaxeméalPékmiinin
yézeysel yakl akém boy uytalka rdé;nzdeaynl earli dnéek |vaer
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gerd¢kl eg?ad®P ammé bir farkl él ék g°steriopg
rnek

[
i -iseni | i kKkisiz © l eml er i -lilnantéd kmefka letr
¥Jrencilerin der s -al ék ma yakl akémlar é
ilikkinin belirlenmesinde ise basit kore
BULGULAR
¥Jrencilerin dernsa -ydlnéek mak ybauk lgaud éamé
Araktérma,k&pfeaménda ders -alékma yakl a

y a p ddtimasel istatistikler Tablol6 de sunul mukt ur .

Tablo 1. Ogrencilerin Ders Calisma Yaklagimlarina Iliskin Betimsel Istatistikler

D¢Y Puan A N X SS
DerinYa k| ack 10-50 256 32.09 6.89
Y¢ezeYakl a 10-50 256 29.12 6.66
Tablo 16de de g°r ¢l def ¢ gibi, °fJrencilerin

derin yaklakém boyutundamrOal dé&lkehar g ¢peaql
yvakl akém boyut undaml ami&ElditdAhye ep@damd ar én
ve Orhan (2011) t ar af éndan vappltanci-lagdréiknrmadar s
yakl akémaagéneéynaKIldak & md avhe ydaha fazla 2p@ry s e |l )

al déeklarénai pP i & smbButbtarjll eemadiae k ma gr ubund
° 7 r endielresr i-yaal kél kank@énm| faarelnl € dej i kkenl er e
i | i bulgulamTablo2@e veri | mi ktir.

Tablo 2. Ogrencilerin Demografik Ozelliklerine Gére Ders Calisma

Yaklasimlar:
Derin Y¢ze
vaklai Yakl a, Toplam
N % N % N %
Cinsiyet Kadeén 75 2930 53 20.70 128 50
Erkek 68 2656 60 2344 128 50
18-20 66 25.78 53 20.70 119 46.48
Yak 5173 70 2734 56 2188 126 49.22
24 ve ¢szeri 7 2.73 4 156 11 4.30
Sénée 1. Séneéf 68 2656 51 19.92 119 46.48
2.Séneéef 75 2930 62 2422 137 5352
Bilgisayar Teknolojileri 82 3203 56 21.88 138 5391
Gersel, Kkit
Bol s ve Medya Yag 6 2.34 11 430 17 6.64
Muhasebe ve Vergi 11 4.30 10 391 21 820
Tasar ém 25 9.77 25 9.77 50 19.53

Y°netim ve (C 19 7.42 11 4.30 30 11.72
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Tablo 26 deke g°r ¢l 87 engilbéerin ders -al ékma
ol ar ak farkl é dejikkenler (cinsiyet, y
bulundurularak y a p € 1 an;-ad @&lkimal egrr ubundakinga56 °jr
deriny a k | aa,k eIl Bedy ¢, z ey d lell a kK éarlad wspthe tper mi Kt i r
¥Jrencilerin der s - aihsiatema g °yraek | aw € mimh E & 1
farkl el ek g°sterip g°stermedijine y°ne|i
¥]renci|er|n ders -aléxkmbhegytakl| amamt hae aéE
36te veril mikti

Tablo 3. Ogrencilerin Ders Calisma Yaklasimlarinin Cinsiyete Gore T-Testi
Sonuglart

D¢ Y Cinsiyet N X S Sd t p

Derin Kadér 128 32.15 6.61 254 -.126 .900

Y a k | a Erkek 128 32.04 7.21

Y¢zeyKadér 128 28.30 6.19 254 1.96 .051

Y a k | a Erkek 128 29.93 7.04
Tablo36de de g°r ¢l degj ¢ gi bttestikiullil mknied iaz a%kr re
edil en bule°gjurlearai | grrien, der s - a&lgrwma yak

b

anl aml é r farkl él éRi jgo# Hatleder °mermeerkd ieldd rri n(
derlsékma yakl| ax équfl edjei &k ntei rmeskityeedti r .

¥Jrencilerin dersnewdikddgz gyaikneakgmtar @an
far kd ®d tégkrdtper medi Jjine y°neli k bulgul ar
¥Jrencilerin ders yadiZaremagiyraeké a mE el &ri &n
farkl él ék g°sterip g°stermedi]ini -°%2z¢ml
fakterl ¢ varyans analider kul baeée&mme kytagkrl
°l -ejinin iki alt boyutpuahlaar ©alea malver &
ve standart saf4dmavdejkmietirTabl o

Tablo 4. Ders Calisma Yaklagimi Puanlarimin Yas Diizeyine Gire Betimsel
Istatistikleri

D¢Y YaR¢ z e N X S
18-20 119 32.14 6.717

DerinY a k | a K é 21-23 126 32.17 7.146
24 ve 11 30.73 6.635
Toplam 256 32.09 6.908
18-20 119 29.41 6.575

Yezeysel 21-23 126 28.74 6.796
24 ve 11 30.27 6.544
Toplam 256 29.12 6.670

Tablo4Ge de g°or ¢1B-2QJ yal Hi%] raer mabi€imalraikra | € K ma

yakl akémeéederli-ne ] yaokylna kuéennd apu anlda&rkérar ert al ¢
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3214 iken, y ¢ zey s el yakl akém boyutundan al dé
29. 412-28r yaxkl ar é araséndaki °JTrencil eri
al dékl ar é puaBRandé&n i &enal aymazsedy s el y akl
al dékl ar é puanl ar é®ionordlad raana s Rk 8a.&k7 42 &
°Jrencilerin derin yaklakém bo9Btundan
i ken, yézeysel yakl akém boyuB80hditan al dé
¥ rencdéesin al ék ma gema lall aedpiueaa m@yha @ i i n
dé¢zeybeérenanl aml é bir farkIl él ek go°steri|
Tablo5Gever i | mi ktir.
Tablo 5. Ders Calisma Yaklagimi Puanlarimin Yas Diizeyine Gére ANOVA
Sonuglart

Var yal Kareler Kareler
DeY Kayna Topl ¢ sd Ortal: F P
Derin Grupl a 21497 2 10.748 224 800
Yakl aGr upl a 12148.253 253 48.017

Toplam 12169.750 255
Y'zeyGr upl a 43122 2 21.561 483 618
Y; K| . Crupl ar i 11301362 253 44.669

Toplam 11344.484 255

Tablo 58e de g°r ¢ 1 d¢j ¢ i, il i kKkisiz °rnekl e
anali zi kull aneél k %®jldencadielrem Hwelrgu
yakl akémé °|l -ejJininldegakhayak|l begmt var g
puanl ar araseéenda, yak dcyktuy[Fasg=24°r e anl
p>.05 ve Fp.53=.483, p>.05]. Di J er bir i f adeylse, - ad jérkenrac
yakl akéedd aeehgyraxknde] i kmemektedir.

¥Jrenicn leders -alénmaéyakl|l dgeemlyaneée g°re ¢
far kd®d tégkrdtper medi Jjine y°neli k bulgul ar
¥Trencilerin ders -al é&kma ytakdtaik @ésnd mu €Ina&
Tablo6@aver i | mi ktir.

Tablo 6. Ogrencilerin Ders Calisma Yaklagimlarinin Sumif Diizeyine Gore T-
Testi Sonuglart

D¢ Y sené N X S sd t p

Derin 1 Sée 119 32,37 6.912 254 595 552

Yakl a2 Sé 137 31.85 6.921

Y¢zeyl Sée 119 28.88 6.869 254 -524 .601

Yakl a2 Sé 137 29.32 6.510

Tablo6baddag®er ¢l d¢j ¢ gi bi, i t-téstikkkui Isli azn &°l ranreakkl een
edilen buPjuleacal g?tia, dersénafl ékImme yiarkd a
anlaml é bir farkl él ébRi génstbkbrimemil&iatdedi e, (
derlsékma yaskdm&fengdelyi nmemektedir.
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¥Jrencilerin ders -°glréeknmam yge kldagddrnera r ébn°é
anl aml & bir fgarsktleerlngekd ig®isnteeryi®°pnel i k bul gt
¥Jrencilerin ders Qjarna@émng® rdakl @kmenlbarl &n
anl aml é bir farkl el ek gesterip gosterr
°rnekl emler i-in tek faktorl ¢ desryans a
-al ékma yaklakémé ©°I|l-ejJinin iki al t boy

puanl arénén ortalamal aré Tde seandai Ktsapm

Tablo 7. Ders Calisma Yaklasimi Puanlarimin Ogrenim Gériilen Boliime Gore
Betimsel Istatistikleri

D¢y Bl ¢m N X S
Bilgisayar Teknolojileri 138 32.83 6.936
G°rsel, Kkits

- Medya Yapémes 17 31.12 6.827

Yakl a Muhasebe ve Vergi 21 28.90 6.268

“Tasarém 50 31.42 6.884

Y°netim ve Or 30 32.60 6.921

Toplam 256 32.09 6.908

Bilgisayar Teknolojileri 138 29.57 7.080
G°rsel, Kkits

v Medya Yapémcé 17 29.76 7.798

v i Ie Y Muhasebe ve Vergi 21 2910  5.603

“Tasar ém 50 28.64 5.569

Y°netim ve Or 30 27.47 6.506

Toplam 256 29.12 6.670

Tablo 7dae de g°r ¢ | Milgipayar Tgknolwjilerio b? ¢ m¢ ndeki

°J rencderesri nal é K ma yakl akeéeme °l -ejinin,

al déekl ar é puanl8ai &en,oryakamasé $2kl akel

al dékl ar & puanb7@ir 6G° r sedligtl saema s €e KmMi. k| er '
é

Yapemcdlej@gndcdgk encil erin derin yakl akeé
puanla r & n ort.&2 iakmars,eé WJzeysel yakl akém bo
puanl ar én 9.7 i dMutaseha & Fergdb ° | ¢ m¢ nde ki °Jrenc
derin yaklakém boyut unda2890dlkdeak| ayréiéz epseel
yakl akém boyutundan al dée1duh ril€ a spar a8l ar é1
bel ¢m¢e¢Afieleincil erin derin yakl akém boyu
ortal 3ldas Ren, yézeysel yakl akém boyutur
ort al 8648 sE0n Dlarak AY° net i m v e 0oCx°glagmzradseykoin
°jJrencilerin derin yaklakém bog6tundan
ken, yézeysel yakl akém boyut74tidittan al deé
jrencddresi nal ékma yaklkdwé&mé pAlanejairmece n

i
¥
gerd¢kl erg®r®lasnnea ml é bir farkl el ek g°s
bulgularise Tablo86@v er i | mi kKt i r .
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Tablo 8. Ders Calisma Yaklasimi: Puanlarimin Ogrenim Gériilen Boliime Gore
ANOVA Sonuclart

Var yal Kareler Kareler
DeY Kayna Topl art sd Ortal: P
Derin Gr upl a 335629 4 83.907 1.780 .133
Yakl aGrupI a 11834.121 251 47.148

Toplam 12169.750 255
Y'zeyGr upl a 128.854 4 32.213 721 578
ngl aGr upl a 11215630 251 44.684

Toplam 11344.484 255
Tablo 8&e deg®r ¢l d¢J ¢ gi bi, ilikkisiz ©°rnekle
anal i zi kull anél arak %®jildencadielram Wwelrgu
yakl akémé °|l -ejJinin derin yaklakém ve yg¢g
puanla r arasgéemdam g°r dglkrleranlba@mlyoktab i r far
[Fea-251=1.780, p>.05 ve Fsy=.721, p>.05]. Di ] er bir i fadeyl e,
ders - al ék Mg ryeankilna kge®mldpfrkélee rdie j b xXImgme k't ed
¥Jrencil erinyakelrask é-nd la&kémai | e akaldemi k ba
i li wkinyed i k bul gul ar
Bu araktérma kapsaménda °jrencilerin aka
d°nemi i ti bar iakadenikeg egqned ernloit oolramad ema |l ar
grubundaki ° jérke nmee sl leerk 2y ¢essle kad k kill,air & ] ir €in
arakBaeahma dhnbdbmkhgaegeekhnawmt i ri |IBahark ve ©°7J
d°nemimak&@ghadd&ini Kk genelbarotal @émm&lkamal ar é
¥Jrencilerin der s -al ekxmar éylaakrléak@ma aé B c
il i kKkinin belirl enmesinde basi't kor el :
Korelasyon katsayésénén 1. 001.000masléma sng k
m¢ ke mme | negatif bir il kkiyi; 0.00 olrr
Alanpazénda Kkorelasyon katsayésénén bg¢ye¢kl
tam ol arak bir fikir birlifji ol mamakl a b
dejerifi. ®W00af@séenda e0l.nMa0s éar ays¢eknsdeak ;0 | Oma7sl
030-:0. 00 araséndak oK mageeyde, bir il Kk 0
(Beyeéek©zt3)r¥),renchd elers -al ékma yakl akeén
bakarél arée araséndakdddil veki Veidair.bulg
Tablo 9. Ders Calisma Yaklasimi ile Akademik Basar: Arasindaki Hiski
D¢Y Akademi k Bakar é
Derin Yakl akém .168*

Yéizeysel Yakl aké -162*
*Korel asyon 0.01 d¢zeyinde anlamleéeder.

Tablo 9@da dag®°r ¢l d¢f ¥r g dbiil,erin ders - al ékma
derin yaklakém boyutundan aldeéeklareé pua
dé¢kek degzeyde, pozitibuly® mma¥kjtvaednéarinl ami @
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ders -alékma yaklakémé °l -ejinin y¢gzeyse
il e akademi k bDakaw £k adnggatiyy°dned ,&n dvee anl aml ¢
ili kki bul unmaktadér
TARTI kMA ve SONUC¢

talékma gfifulkuncddalkaslicAik ma yakl akémé °I| -efji
puanlar, 1 4 3  °fdinrdeerrdin § a kll 1a3k d@fnipery g, rz iy s e | yakl ak
sahip ol d uj u nmoektedir® Antale rf P enci |l erin ders -al éexr
cinsiyete, yak d¢gzeyine, s ébrré feg¥ereez ey i ne
anl aml é bir farkl Ay e&cjageatcéet me mak tdeadris .
yakl akémé ©°| -ejinin derin yaklakém boyu:
bakarél aré arasénda; d¢ K¢k d¢ wmaekgnd e, poz
ders - al ékma yaklakémé °] -ejinin y¢gzeysel
ile akademi k bakareéelaré arasénda i se; d¢
i i kki bul unmaktadeéer

¥Jrencilerin daha b¢gyek bir be°l emanégn de
sahip olabilmelerii - ® hr et i m ejdaraan| Ajréear@ai mer kezl
ortamlaréysaaynadlar §akl akenar sahigmkf Rk én
uygun stratejil eri k urthberdikn et@elera rve ° Jyr°enngmmed e
ortaméndcdkil i &lidreic etkd keai y°n¢nde °jJrenci
°ner i | meykrt@cdaiern.ci | erin bireysel farkl el &l
dersler tasarlanma ve der sl erin tasaréménda -exitl]
il gisi canlée tutul maya -al ékél mal édeér .

Buar akt ér nmmae stleekk hyi¢rk @ pkehumugf8aen °jJrenci
yeér et el megkt ¢gar. akBtué rmead ebnullegul ar efneérnk Igée n e |
mesl ek y¢i¢ks®kodadmil mag€nday €rj r,aladaa)l eagreinn K

-apheakt éyaped Imaars € °neAylt ;méktreidier yapeéel ac
arackt erfraarlkalréd aej i tki mm° rdigizeaynbsztj hedeanbkerin
denet i me do¢dka¢gjnemegibi se Kliitid ey s el farkl el ékl ar
aldeenr @l ekmal ar,@rer yapwd kblxkan@e me il e il gili
deji kken hakkénda bil gi jJeadabhi °akwmhim
ger ¢l mektedir
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SUMMARY

Nowadays, the information in many areas have dramatically increased by the
rapid development in information and communication technology issues. For
keep up with this changing, indivudials should be open lifelong learning and the
informations they need should be able to learn at correct time. If we look at in
view of educators, the feature of target mass such as cognitive, emotional, soscial
and physiologic are should be considered. Because; many individual
differantiations such as learning type, motivation, locus of control,
epistemological beliefs, self-efficacy beliefs and gender are effective in learning
skills of students. Undoubtedly, one of the effect in learning skills of students is
approachesof lear ni ng. The st udyg¢and Bosump(20L2);
due to directly affect in student achievement by approaches of larning, it is a
issue that also in lifelong learning process should be investigated and considered.

Approach to learning concept, how individuals make the effort to the learning
process and their perception of a certain reading part is introduced by Marton

or med

and S a | (j9P6a, 1976b) (asci t ed iamd¥ Bea&am!| uk, 2010) .

the context of the students about how they work on a text, a qualitative study was
conducted. A part of the student in the working groups, they read the text, asked
the expected questions to respond must be memorized separate information unit
as the sum while the other part, the text as a whole, seeing the opinions of the
author to capture the text and the underlying meaning to comprehend worked. In
the first case in which students approach learning is called "surface approach”, in
the second case, in which students approach learning is called the "deep
approadtiiin¥ 0 demd B e2@l6; Ydmkz,and Orhan, 2011).

Y Bnaz and Orhan (2011), Entwistle and McCune (2004) and Prosser and
Trigwell (1999) expressed, a learning approach, is an objective to accomplish a
specific learning process and covers the strategies students use when working out
and the purpose of selecting these strategies. In addition, individuals' learning
approaches are "deep learning " or "surface | ear ni ngo and
approach™ and "surface a p p r oeapeedsians in the literature describe the same
concept. Also it should be noted at this point now, learning approaches of
students are not fixed and can exhibit different learning approaches in different
situations (¥n d er and B e kdmdz ank ,Orha, @QL1). ; Abralam,
Vinod, Kamath, Asha, and Ramnarayan (2008) the work done by in; benefit
from researches done by many researchers [Dart and Clarke ( 1991) , Newbl and
Entwistle (1986), Shreemath (2001), Svensson (1977)] the students' learning
approach is expressed important; to assist, the students better learners, the
researcher monitoring their teaching activity and improving it, determine the
students under risk because of ineffective strategies, learning experience and
outcome monitoring.

When scanning the literature, as can be seen in our country researches are more
than focused on teacher candidates learning approach. However, even the
students graduated from vocational high schools providing specific education to

t hey

b

S
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a proffesion where the industry needs these intermediate elements, to be capable
of appropriate qualifications of the century, they have to benefit from the
teaching practices in the best way. Determinining which the students use in the
study process deep or surface approach is important because it will contribute to
create effective learning environments and will allow the surface learning
approach students to become deep learners. In this context, the scope of this
study, students in associate degree programs of study to determine approaches
and different variables (gender, age, class, department and academic GPA ) and
was aimed to investigate the relationship.

This research is carried out according to a survey model, with 256 students
attending Ahi Evran University Mucur Vocational High School, 2013-2014
academic year in the spring term. During the research, developed by Ydmaz and

Orhan (2011) a fAscaled and a personal

datas. To determine the studentds
The independent samples t- test was used to compare the scores made by the

students fr aface aipdperegpa cahnod, swi t h g&mder ,

one-way ANOVA was used to compare the scores made by the students from
fideep rfaceap psruoacho, according to t
departments. To find the correlation of the students study approach and their
academic achievment simple correlation technique was used.

The scores of the students in the working group from the study process
questionnaire expressed that 143 students have deep approach, 113 students
surface approach. However the students study approaches do not show a
significant difference acoording to their gender, age level, educational level,
educational department. Additionally between the scores of the deep approach
part of the study process questionnaire and the academic achievements have a
low level, positive and significant relationship. Also between the scores of the
surface approach part of the study process questionnaire and the academic
achievements have a low level, a negative and significant relationship.

In order most of the students to have deep approach the teachers are
recommended to make student-centered learning environment, guide the students
having surface approach to use deep learning stregeties, and encourage them to
achieve the activities in the learning environment. However, the course should be
desi gned whindigidual differantatonstaléo $rave been remarkabled
and students should be kept alive interest in by creating diversity in the design of
the course.

This invesigation was carried out on the students educated from the vocational
schools. For this reason, in order to generalize the research findings, It is
recommended to make a more extensive investigation that students have been
educated in different vocational schools have took place. Also in future
investigations; the students with different individual such as different educational
level (pre-license, license etc.), locus of control and thinking style should be
considered. It is observed study concerned with the approach allows to have
information about more variables.
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